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Abstract
Youth has to deal with some digital practices and develop media discourses on their own. 
Our study aims to deepen these concepts from the point of view of the guided participation, un-
derstood in this case as a collaborative process of media literacy based on culturally significant 
activities. Our data comes from a series of workshops that took place at the Telefonica Flagship 
Store (Madrid, Spain) with teens between eight and 14 years old. The evidence was collected by 
qualitative research techniques such as observation, conversation and descriptive analysis. The 
results give us some preliminary ideas for discussion: 1) social media practices enable youth to 
connect their online and offline activities with their interests; 2) the generation of collaborative 
learning scenarios based on the interaction between young people becomes a fundamental ele-
ment of media literacy and 3) user-generated content emerges as an identity and habits depiction 
in media, especially among young people.
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Participação guiada nas práticas mediáticas dos jovens
Resumo
Os jovens têm de lidar com algumas práticas digitais e desenvolver discursos mediáticos 
por conta própria. O objetivo do nosso estudo é aprofundar estes conceitos do ponto de vista 
da participação guiada, compreendida, neste caso, como um processo colaborativo de literacia 
mediática baseado em atividades culturalmente significativas. Os nossos dados provêm de uma 
série de workshops realizados na Telefonica Flagship Store (Madrid, Espanha) com adolescentes 
entre os oito e os 14 anos de idade. As observações foram recolhidas através de técnicas de pes-
quisa qualitativa, como a observação, conversação e análise descritiva. Os resultados fornecem-
-nos algumas ideias preliminares para discussão: 1) as práticas nas redes sociais permitem que 
os jovens liguem as suas atividades online e offline aos seus interesses; 2) a geração de cenários 
de aprendizagem colaborativa baseados na interação entre jovens torna-se um elemento funda-
mental da literacia mediática; e 3) o conteúdo gerado pelo utilizador surge como uma identidade 
e representação de hábitos nos media, especialmente entre os jovens.
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Introduction
Young people live in a media convergent ecology and they frequently use digital 
devices at schools and in their leisure time at home. However, many social media de-
mand specific abilities to generate media content and join the user community. There-
fore, youth has to deal with some digital practices and develop media discourses on 
their own. Our study aims to deepen these concepts from the point of view of the guided 
participation, understood in this case as a collaborative process of media literacy based 
on culturally significant activities. 
Our data comes from a series of workshops that took place at the Telefonica Flag-
ship Store (Madrid, Spain) with teens between eight and 14 years old. In these work-
shops, young people used iPads to generate visual content and share their creations on 
social networks such as Instagram. Youth interacted with researchers by using digital 
apps, generating messages and joining a community of practice. 
The main aim of the research was to take advantage of these context to approach 
the media literacy of young people in social networks from a guided participation per-
spective. According to this, our goals are:
•	 to identify the media habits of participants in the workshops;
•	 to evaluate youth learning practices within media in the workshops;
•	 to explore the discourses used by youth in the workshops.
First of all, we will analyse the theoretical framework on collaborative learning pro-
cesses in media contexts, and then address the nature of the discourses present in the 
new media.
Learning with media practices
No one doubts that the media contribute to the structuring of contemporary society 
and culture. Citizens, especially younger people, access and participate in these media 
without any specific training (De la Fuente, Lacasa & Martínez-Borda, 2019). However, 
even today, education around these media is reserved for the professional and academic 
fields. For this reason, we understand media literacy (Scolari, 2018) as a learning model 
that extend use and participation in the media beyond the classroom.
This lead us to look for a methodology for media education, which is not limited 
to functional literacy but also capable of promoting practices and discourses specific to 
the socio-cultural context of young people (Cortesi & Gasser 2015; Itō, 2010; Jenkins, Itō 
& boyd, 2015), which brings us back to cultural psychology and the tradition of cognitive 
learning models such as Lev Vygotsky’s.
In this line, authors such as Lave and Wenger (1991) have proposed a model 
that starts from peripheral participation to end up developing full participation in the 
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sociocultural context, that is, situated learning. For Claudio Magalhães (2018) Vygotsky’s 
model to explain the mechanism through which social interaction facilitates cognitive 
development resembles a learning situation, in which a novice works very close to an 
expert in the joint resolution of a problem in the zone of proximal development.
This is how the concept of guided participation arises; as “processes and systems 
of participation among people who communicate and coordinate efforts during their 
participation in culturally valued activities” (Rogoff, 2008, p. 142). In this way, guided 
participation fosters collective scaffoldings (Bruner, 1996) in which both novices and ex-
perts share the same goals, resources and strategies within the same context. Learning 
is achieved thanks to the fact that apprentices are able to make a link between previous 
knowledge and experience in solving real problems.
A more current approach based on this same tradition of Vygotsky would be con-
nected learning (Itō et al., 2013), which supposes the sum of personal interests, collabora-
tion between equals and school performance. This is a learning context that combines 
real and virtual environments by creating a community of practice in which anyone can 
participate:
connected learning is realized when a young person is able to pursue a 
personal interest or passion with the support of friends and caring adults 
and is in turn able to link this learning and interest with other areas of their 
life. This model is based on evidence that the most resilient, adaptive, and 
effective learning involves individual interest as well as social support to 
overcome adversity and provide recognition. This concept seeks to build 
communities and collective capacities for learning and opportunity. (Itō et 
al., 2013, p. 3)
Underlying all these models is the desire to establish open, collaborative and mean-
ingful learning, whose axis of action is participatory culture and collective intelligence 
(Carpentier, 2011; Jenkins, Itō & boyd, 2015; Lévy, 1997). It is a model born in the field 
of psychology as well as education and which is currently being studied more ingrained 
in communication, especially in practices and discourses associated with new media 
(Burn, 2009; Gauntlett, 2013; Lowgren & Reimer, 2013).
The discourse of new media
The preponderance of digital discourses has been parallel to the rise of the genera-
tion repertoires by the users of the media. Until recently, the only discourses that could 
be analysed were the canonical ones elaborated by traditional media. Generally, these 
studies analysed power relations with a critical perspective (Fairclough, 1992; Foucault, 
1971). However, nowadays new media are shifting the focus of interest of these studies. 
As suggested by the book Discourse and digital practices, “digital media in some ways 
force us to rethink our very definitions of terms such as text, context, interaction, and 
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power” (Jones, Chik & Hafner, 2015, p. 5), which is equivalent to redefining the character-
istics of the discourse elaborated through these media.
Some studies on the use of language in new media (Barton & Lee, 2013; Georgako-
poulou & Spilioti, 2015; Hocks & Kendrick, 2003; Page, 2014) refer us to two of its main 
characteristics, multimodality and intertextuality. The first characteristic affects the na-
ture of the texts produced through new media. We understand this multimodality (Kress, 
2010; Machin, 2013; Rowsell, 2013) as the ability we have to combine various expressive 
codes to obtain a single text to which we give meaning through the same semiosis.
Intertextuality (Gauntlett, 2013; Jenkins, Ford & Green, 2013; Madianou & Miller, 
2013) refers to the ability to generate meanings through references to other texts. This 
second feature is vital to understand why the contents of new media make sense as dis-
courses rather than as products locked in on themselves. Returning to the book edited 
by Rodney Jones et al. (2015), we must highlight appropriation and recontextualization of 
texts as one of the main characteristics of discourse in new media:
just as intertextuality and multimodality are defining features of digitally 
mediated discourse, so is recontextualisation. Much of the way we craft our 
texts and utterances depends on how we take into account the contexts in 
which they will be interpreted. (Jones et al., 2015, p. 5)
At this point, it is worth recognising that discourse studies in new media (van Dijk, 
2011; Pilkington, 2016; Thurlow & Mroczek, 2011) provide us with a new approach not only 
to know the use of language, but also to understand how these new forms of communica-
tion transcend digital environments (De la Fuente, García-Pernía, Cortés-Gómez, Martin-
ez-Borda & Lacasa, 2017). It is increasingly difficult to separate the activities we do inside 
or outside the media and to differentiate their discourse from our own cognitive activity.
In short, our discourse is mediated, same as our participation in the media con-
tributes to the generation of new discourses. Recurring to the notion of discursive genre 
(Bakhtin, 2010), its validity is credited precisely in the new media thanks to its dialogical 
character, what is equivalent to saying that the discourse is configured in the practice 
itself. That is why the generation of meanings is related to participation. If the media is 
the context, discourse is the tool to participate in social and cultural processes.
Method
As reviewed in the theoretical framework, our research is marked by practices in 
new media and the discourses associated with its context, but we also want to focus the 
study on a population especially sensitive to these changes, that is, youth. In this sense, 
the concept of practice (Bourdieu, 1977) is key as a unit of analysis, since it allows us 
both to observe the process and to understand the results within the context.
Numerous social scientists define these practices as models of behaviour linked 
to activities, objects and cultural uses (Bellotti, 2015; De Meulenaere & De Grove, 2016; 
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Dorsten & Hotchkiss, 2014; Jensen & Laurie, 2016) Therefore, an empirical investigation 
based on these practices should include, according to De Meulenaere and Grove (2016, 
p. 214): the study of the procedures by which it is carried out, the understanding of the 
meaning it has for the participants and the identity that is established with the material 
results. Only if we take these factors into account can we interpret the true meaning of 
the practices in new media.
Thus, our object of study would be the practices that youth develop within the 
guided participation of researchers. According to Susan Gair and Ariella Van Luyn (2017), 
this context can be achieved through the development of creative activities through new 
media and, at the same time, in physical contexts, both shared by researchers. In our 
case, we decided to generate these guided participation through the achievement of digi-
tal art workshops with youth in non-formal settings. The objective was to take advantage 
of these contexts from an all-encompassing perspective. This is in addition to promoting 
creativity, committing researchers to facilitate media literacy and promote social partici-
pation through new media.
Data
The origin of this research comes from the collaboration between the University of 
Alcalá and Fundación Telefónica through the Interactive Generations Forum. The pro-
posal is based on the realisation of a series of workshops aimed at youth for them to 
learn how to handle different mobile applications. While the participants explore pho-
tographic language and social networks, the researchers examine how they use these 
devices and what practices they develop in this context.
In this case, the workshops took place at Telefónica Flagship Store in Madrid and 
were open to youth aged eight to 14, previously registered through the website1. Adults 
who accompanied the participants could stay in this space and participate in the work-
shop’s activities. Depending on the number of participants (ranging from 12 to 25), they 
accessed an iPad tablet individually or in pairs. Each of these tablets had an internet con-
nection with its own account, which allowed connecting as different users to the same 
social networks. In addition, each iPad had different applications installed for taking and 
editing photographs.
Being an ethnographic research, it is very important to know each participant well 
and to personalise the collected data to the maximum. For this reason, we have a com-
plete attendance record and, above all, a personalised follow-up through the iPad. At the 
beginning of each workshop, each participant was asked to take a selfie so that all the 
photographs he/she took would be properly ID-ed. At the end of each workshop they 
were also asked to write a small text with their name, age and the name of the accom-
panying researcher. All this information is perserved under the rules of the General Data 
Protection Regulation and only has requested authorization to tutors to use the data col-
lected entirely anonymously.
1 See http://flagshipstore.telefonica.es/
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Session 04/10/2014 22/11/2014 13/12/2014
Participants 15 14 21
Files 499 588 1026



















Video 2:12:35 H. (Cam 1)








Table 1:  Data analysed (GIPI Research Group, http://uah-gipi.org)
The data collection was completed with the audiovisual record of the session. Two 
video cameras ensured full coverage of large group situations, folding camera shots 
between the main researcher and the other participants. One more camera was added 
when the participants were divided into three groups at certain times, carrying out a 
complete follow-up. In addition, every researcher carried an audio recorder that they 
used to conduct personal interviews and also facilitate security recordings. Finally, two 
photographers did a report of each session supporting the external visual record of the 
activities carried out during the workshop.
Analysis
The analysis is perhaps the most critical part of any qualitative research. In our 
case, the difficulty in relating these data to the rest lied in the priority use of a visual and 
participatory approach (Mannay, 2016). This implied having to combine different data 
sources such as researchers’ journals, recordings of activities and the participants’ con-
tent. All this offered different points of views from which to apply the analysis.
Figure 1: Organisation and combination of data in the analysis
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After reviewing several examples of these interpretive approaches (Delgado, 2015; 
Moss, 2016; Tinkler, 2013), we conclude that, instead of opting for separate perspectives, 
it would be wise to opt for a hermeneutical analysis, that is, interpreting the different 
instances and points of views in the data produced as a whole through which, according 
to Margrit Shreier (2012), the meaning is constructed.
This lead us to propose a content analysis (Bazeley, 2013; Krippendorff, 2013; 
Schreier, 2012) as a preferred method to interpret the processes of creating meanings 
where they arise and taking into account all the actors present. For Klaus Krippendorff 
(2013), this involves analysing the relationships among the participants, the context of 
the media, the technological tools and the symbols established through the culture.
Our conceptual analysis has been based, therefore, on the codification of these 
three sources of information: textual, visual and auditory. The written documents have 
been the research diaries, as well as the summaries of the research group meetings. The 
visual information has been based on the photographs taken throughout the workshops. 
Meanwhile, the audiovisual documents start with the recordings of the dialogues estab-
lished with the participants. In this way we have been able to triangulate the extracted 
data and obtain the analysis categories. For this particular project, we decided to use 
NVivo software that allows us to work with text, photographs and video at the same time.
Using coding as a primary strategy to process the different materials under study 
allowed us to consolidate and validate the analysis process through the different contexts 
and successive sessions in which we applied this method (Bazeley, 2013; Krippendorff, 
2013; Schreier, 2012). Thanks to this, despite being different participants, the continuity 
in the activity of the workshop and its analysis has been contrasted at all times.
In addition to building a data matrix with multiple sources of information and a 
range sample of participants, we have tried to relate the evidence beyond the categories 
present in discourse analysis (van Dijk, 2011; Gee & Handford, 2012; Thurlow & Mroc-
zek, 2011). According to the qualitative perspectives on this (Bazeley & Jackson, 2013; 
Saldaña, 2016; Silverman, 2011), analysis models are overcoming exclusivity in the use 
of textual codes to begin to establish categories based on visual or narrative meanings. 
Therefore, even if we organise the data through analytical categories, the interpretation 
we want to give to this evidence goes much further than the relationships of meaning 
they have separately.
Results
The analysis of the workshop development is fundamental to understand the prac-
tices carried out in this media literacy project. Therefore, if we analyse the role of the 
participants both inside and outside the workshop, we will be able to situate their prac-
tices and interpret the discourses later. First of all, we will collect the evidence about 
the participants’ previous habits, and then observe what the activities carried out in the 
workshop are and finally analyse the discourses produced in this context.
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Starting points
Knowing the participants is a priority task in the research. That’s why before start-
ing, basic data such as name and age are collected; but we also asked the participants 
to provide us with their social media handles in order to be able to follow up after the 
workshop.
All these data allowed us to contextualise in a general way the sample of ethno-
graphic research. In addition to this, during the workshop we did not hesitate to deepen 
their previous experience and we asked them directly about their activity in social media 
to find out about their usual practices and how to structure the project:
Researcher (R): What do you use to take photos? 
Participant (P): My mobile. 
R: And what kind of photos do you take? 
P: Of family. And of birds and animals. 
R: And then you edit them? 
P: No. 
R: And do you upload them to the internet? 
P: No, I keep them to myself. (Transcription 1/ cam-
era 2 / workshop 3, Dec. 13th, 2014)
In this transcript, the researcher asks a nine-year-old girl about her photographic 
habits. The girl’s response shows that her use of the photos is completely domestic, both 
in terms of the devices she uses and the themes. But above all, it shows us that there is 
no awareness of the use of photography as a means of communication. Here is another 
example in which the participants have previous experience in media such as Instagram. 
However, throughout the dialogue it becomes apparent that the content uploaded to this 
social network remains eminently private or focused on relations linked to the surround-
ing environment.
R: What do you upload to Instagram? 
P: Photos of “McDonalls”, of... 
R: What you do with your friends? 
P: Yes. 
R: You too? Or what do you upload? 
P ‘: Sometimes I take pictures of landscapes. 
R: And what about you? 
P ‘’: Photos of singers. 
R: And you? 
P ‘’ ‘: Pictures of myself. 
R: Of yourself? Things you do with your friends? (Tran-
scription 2/ camera 2 / workshop 1, Oct. 4th, 2014)
As a result of these interactions throughout the workshop, each researcher man-
ages to get to know more about the participants with whom he/she has worked. For 
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example, this researcher is able to identify the main skills of each participant and if their 
competence is the result of a formal or informal literacy process. But above all, she 
manages to detect values and opinions when contextualising the practices developed by 
these youth in the workshop.
In my group I had S., M. and I, all with very different profiles. S. was very 
skilled with social networks as well as editing, but he preferred Vine to Ins-
tagram. He said that Instagram does not contribute anything; that people 
only upload selfies and photos of people and that he does not like much. 
On the other hand there was M., he knew a lot about photography because 
he had done a course before and he mastered many skills, but his father 
did not allow him to use Instagram. I. is 12 years old but she is not self-
involved, she is interested in other types of photos, she likes old buildings 
and she wants to improve her photography skills. (Summary 1 / researcher 
K. / workshop 2 / Nov. 11th, 2014)
This knowledge of their habits and beliefs about photography and social networks 
is shared by all the researchers through the summaries. Through its categorisation we 
were able to determine if any of these evidences occurs in a generalised way. Thanks to 
these results we have been able to determine how the participants are not aware of those 
online practices that do not correspond to activities located in their daily lives. Therefore, 
social media practices enable youth to connect their online and offline activities with 
their interests.
Development
The result of any social practice is not only measured by the production of cultural 
objects, but also by the establishment of shared rites and beliefs. In this sense, the most 
important part of the workshop was not the photographs that the participants took, but 
the goals and the content they created. We have already seen how all those elements are 
taken into account to situate the workshop activities in a broader context; that of social 
networks and of the participant’s experiences in those networks. This way, the activities 
carried out in the workshop were connected to the socio-cultural context of the media.
In addition to interacting with the participants through dialogue, we also do so 
through observation. In this case, the evidence we collected is associated with the work-
shop’s own dynamics. When proposing certain activities to the participants, we find out 
about their processes and about how the practice is organised.
I focus mainly on the more mechanical actions, how they frame and discard 
photos and how they apply small editing tools on the fly. The majority offer 
advice, express aloud the tasks they are carrying out and, above all, imi-
tate the actions that have been carried out by more advantaged colleagues. 
(Summary 2 / researcher J. / workshop 1 / Oct. 4h, 2014)
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Through this summary, the researcher describes how participants begin to take 
photographs using tablets. Among other evidences, it is emphasised that this process 
is not carried out individually, despite the fact that each participant has their own iPad. 
In fact, a series of group actions are generated in which pooling and cooperation are key 
factors. Therefore, any photograph taken by a participant is a direct consequence of this 
group activity.
But this group is not only made up of boys and girls, but also by researchers who 
participate in these activities through participant observation. The following transcription 
shows us how the participants have established a series of common practices through-
out the session, through the sharing of work.. In this way, observation and dialogue come 
together to guide the literacy process:
Researcher (R): Please L., tell us how you have worked and the goals you 
have set. 
Participant (P): First we asked what topics we were going to deal with. 
Finally we have begun to treat the building that is built on an ancient base 
that can be seen below and is covered by this white and below is the build-
ing of the 20th century. 
R: Ok. Another question is whether the videos we have put at the begin-
ning makes sense. If they have given you ideas. 
P: Yes, but there is a lot of difference between what the little ones like and 
what we like. (Transcription 3/ camera 1 / workshop 1, Oct. 4th, 2014)
The evidence we extract is that, in addition to contextualising the practice, it is es-
sential to share the goals when carrying out an activity. No photograph acquires meaning 
unless it is taken with an objective on the part of the participant, and this goal only has 
value if it is recognised by the community of practice.
Therefore, the researchers’ mission is to establish a guided participation (Rogoff, 
2008) that allows the apprentices to carry out the activities according to their own in-
terests and experiences. We seek a participation that also generates roles that allows for 
scaffolding processes between expert and novice participants as exemplified in a tran-
scription of the second session:
R: Girls, you who are experts; explain how to use “Pixart”. 
P: Get into “Pixart”. Click here to edit. Choose a photo. 
R: Look, all of this right here is the effect. Explain how to use them. 
P: You are hitting here and you can put it in black and white, and in sepia 
and in many effects. If you go here you can put a text. 
R: And what is the purpose of editing. Why do you edit? 
P: Well, to make the photo better. (Transcription 4 
/ camera 4 / workshop 2, Nov. 11th, 2014)
In this case, the researcher describes a clear example of collaboration in the zone 
of proximal development (Vygotsky 1987) in which some girls help another to carry out 
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a common purpose such as editing a photograph. The creation of a community is the 
result of these activities. However, we are aware of the difficulty of achieving this goal in 
such a short time and with such heterogeneous participants. The role of the adult is key 
in this task and in facilitating the work of the research group that generates those dynam-
ics among all the participants.
Creations
Once the objectives have been understood and taking into account how the pro-
cess has been carried out, we can analyse the creations made by the youth in the work-
shop. These contents are the result of their own interests and previous experience, they 
are characterised by the devices with which they are done and reflect the shared goals 
with the researchers. But above all, they serve to evaluate the participants’ discourses, 
since they become the living voice of their practices. For this we will analyse both the 
use of language and the contents that represent the participants in the images uploaded 
to Instagram. We will therefore use a visual analysis that will take into account both the 
denotative and the connotative, paying special attention to the relationship between the 
images and their context.
Figure 2: Selfies of the participants (various Ipads and sessions)
Credits: GIPI Research Group, http://uah-gipi.org
If there is one category that stands out above the rest in the workshop, that is the 
selfie. The reason is that the first activity proposed to the participants is to take a selfie at 
the beginning to match their faces with the images they take throughout the workshop. 
In any case, the participants continued using this model throughout the workshop with 
slight variations. In Figure 2 we can see some of these selfies: in the upper left side we 
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find its most common version, looking directly at the camera. On the upper right side, 
they pretend to be performing some action (in this case, talking on the phone). In the 
lower left side, the participant appears next to another object with which he wishes to 
associate his image. Finally, on the lower right side there are two participants striking 
some kind of pose. In all cases, the representation the self is the fundamental content 
of the image, but if we take the “staging” into account, the message will be more or less 
complex.
Figure 3: Images in the mirror (various iPads and sessions)
Credits: GIPI Research Group, http://uah-gipi.org
There are two other forms of self-representation that stand out among the content 
generated with the tablets. On the one hand, we find how the participants tend to take 
pictures in front of mirrors (Figure 3). Bearing in mind that the iPad itself includes a 
front camera that makes the screen work as a mirror, it would not make sense to look 
for this reflection to be portrayed. Even so, the evidence shows that participants need 
to take pictures of everything that reflects them, be it mirrors, polished surfaces or even 
other tablets. Another constant representation in the photos are their feet and that of the 
people around them. Some of the images might have been taken by mistake, but this 
“theme” comes up again and again as we can see in Figure 4.
Figure 4: Feet and shoes (various iPad and sessions)
Credits: GIPI Research Group, http://uah-gipi.org
Comunicação e Sociedade, vol. 37, 2020
33
Guided participation in youth media practices . Julián de la Fuente Prieto, Rut Martínez-Borda & Pilar Lacasa Díaz
Be it a selfie, a reflection or feet, the representations that the participants make of 
themselves is one of the most widespread contents both inside and outside the work-
shop; a kind of mimetic discourse in which participants tell us about their mood, experi-
ences and situation in space. Almost without realising, they are building a story in which 
they become the protagonists. An example of this is the collage that the participants 
made with the photos they took throughout the workshop. In Figure 5 we see one made 
by an eight-year-old girl summarising her experience, including the objects and the peo-
ple who participated in it.
Figure 5: Collage in iPad 13 (22/11/2014)
Credits: GIPI Research Group, http://uah-gipi.org
These results give us some ideas for discussion: the discourses used by youth in 
the workshop are based in their shared experience. From models shared through guided 
participation, young people are able to explore the workshop space through these repre-
sentations. This user-generated content emerges as a depiction of young people identity 
and habits through media.
Conclusions
Our experience through these workshops shows us that young people are devel-
oping their own practices and discourses. Their young age is not a hindrance for them 
to develop meaningful practices through social networks, even though issues such as 
privacy and child protection clearly limit the scope of this activity. However, in the work-
shops they show that they have enough skills to exercise full participation:
•	 firstly, we find that young people are well able to use technology freely and creatively. However, for 
this to happen the media need to become socio-cultural contexts in which to carry out meaningful 
and situated activities;
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•	 secondly, sharing devices such as tablets and working in small groups has proven useful in foster-
ing creativity. The generation of collaborative learning scenarios based on the interaction between 
young people becomes yet another fundamental element of media literacy;
•	 thirdly, the scaffoldings between experts and novices has also proved especially fruitful, particularly 
when it comes to connecting the most technical issues with the socio-cultural context of this media 
literacy without forgetting the mediating role of the research team;
•	 fourthly, the achievement of common goals is crucial to activate meaningful learning. Without these 
goals, it is impossible to generate a sense of media participation and the value of a shared culture. 
These goals are what generate the meaning of practices in the media.
Based on these results, we can point out some practices that have been especially 
useful for media literacy. Building a community around certain media practices can be 
helpful, as well as sharing these practices both inside and outside the media:
•	 young people should equate the activities they carry out in new media with the relationships they 
maintain in their physical environment. Only this awareness will allow us to participate meaning-
fully and will therefore make sense for them. 
•	 young people could build their identity through the media, although they do not always manage to 
identify with the content they generate. For this reason, it is recommended that young people estab-
lish prior goals that allow them to become aware of the messages they want to send;
•	 another crucial element is the lack of connection between the content they generate and the social 
interaction they establish through the media. The need for media literacy is an essential element 
when connecting discourse and practices.
In short, there is a media literacy that involves more than understanding the struc-
ture, production and reception of new media and is not limited to being a critical para-
digm of their texts. Rather, it understands the media as a tool with which to participate 
effectively, both in society and in the culture of our time.
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